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Abstract 
 
 
This research was conducted to assist the Duluth YMCA’s afterschool program, KEY 
Zone, in describing and enumerating its current parent involvement.  The KEY Zone Program 
offers afterschool programming to approximately 1000 Duluth children.  Sixty percent of those 
children participate in this program with assistance from federal grant funding.  An additional 
400 children pay to participate in this afterschool program.  With so many children struggling, 
both nationally and locally, to achieve academic success and to reach graduation, this afterschool 
program may provide an opportunity to improve skills needed for academic success as well as 
other life and work skills.  Parental involvement is considered by many to be significant if not 
necessary for children to find success in school. The KEY Zone Program allows for a bridge 
between the school day and home providing an opportunity for parents to be connected with and 
involved with school in a variety of ways.  This research describes parental involvement as seen 
by program participants and presents findings and recommendations for further development. 
The KEY Zone program is positioned to have a significant impact on academic achievement for 
children of Duluth. 
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CHAPTER ONE 
 
 
Introduction 
 
 
Students in schools across the country are struggling to keep up with global expectations 
for achievement and preparation for the world of work (Petrilli, 2011). The achievement gap and 
difference in graduation rates between students from low income families and their middle and 
upper class peers persist (Elliot, 2013; Johnston, 2011; Reardon, Greenberg, Kalogrides, Shores, 
& Valentino, 2012).  Schools being measured on students’ achievement on high stakes tests are 
often declared insufficient by their state.   In order to address these problems and others, many 
schools, school districts and communities are seeking to develop after school programming that 
can support all students in achieving academic success. 
 
In Duluth, MN there are several afterschool programs in place with a variety of different 
designs and objectives.  One of these programs is KEY (Knowledge, Enrichment, and Youth 
Development) Zone.  KEY Zone is an academic and enrichment afterschool program that is 
offered year round for students enrolled in kindergarten through middle school age.  It is offered 
in a collaboration between the Duluth YMCA, EXCELTargeted Programs, and the Duluth Public 
Schools (Clanaugh, 2012). 
 
KEY Zone seeks to increase the graduation rate and to reduce the achievement gap for 
 
the students who are involved (Clanaugh, 2012). The newest version of this program is modeled 
after another local program hosted at the Myers-Wilkins Community School.  One component of 
the KEY Zone program, characteristic of other effective out-of-school programs, is family 
involvement (Little, Wimer & Weiss, 2008).  Family involvement in schools is widely seen as a 
necessary contributor if academic success for students is desired (Ferguson, 2008).  According to 
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Henderson, Mapp, Johnson & Davis, “Partnerships among schools, families and community 
groups are not a luxury--they are a necessity (2007 as cited by Ferguson, 2008, p. 3).” But, 
schools often set aside the need to involve families because of the time required to develop and 
maintain such outreach.  Afterschool programs, therefore, may be in an optimum position to 
bridge the gap between school and home in order to maximize the possible benefits of this 
inclusion (Afterschool, 2012). 
 
Purpose of the Study 
 
 
Along with the overarching goals of improved graduation rate and reduction in the 
achievement gap, an additional goal of the KEY Zone Program is to improve parent 
involvement.  For the purpose of this research the following operational definition of parent 
involvement will be used. This definition was developed based on Joyce Epstein’s parent 
involvement categories in an effort to define parent involvement comprehensively and 
descriptively.  According to Epstein, ‘Parent involvement’ is defined as parent/guardian or 
school official actions that: support learning of the child at home and/or at school; provide means 
of communication with the school and/or school program staff; support the school and its greater 
community such as volunteering; contribute to decision making at and with the school; connect 
the parent to community services (Epstein, 2002).  The purpose of this research was to describe 
parent involvement across the nine KEY Zone Program sites serving families of diverse 
socioeconomic background. The intent of this quantitative, descriptive study was to identify the 
means by which parents are involved and to explore differences that may exist between families 
with identifying diverse socioeconomic circumstances.  A cross-sectional survey design was 
used. The survey questions were adapted from a United States Department of Education 
interview template to align with afterschool programs and this study’s operational definition of 
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parental involvement. The survey was distributed to sites to distribute to the 1000 families who 
participated in the KEY Zone Program, in conjunction with the KEY Zone’s own separate parent 
satisfaction survey.  Efforts were made to collect a high number of completed surveys. 
 
Background 
 
 
Out-of-school programs and initiatives have had mixed results and outcomes. While 
some programs report positive and statistically significant improvements in student achievement, 
others report little to no improvements on academic measures (Afterschool, 2012; Lauer et al., 
2006; Russell, Mielke, & Reisner, 2009). Some report students of color enrolled in out of school 
programs have a lower risk of dropping out of high school (Hartmann, Good, & Edmunds, 
2011).  Moss-Lee (as cited in Johnston, 2011) regards the commonly referred to “achievement 
gap” as more of an opportunity gap.  Out-of-school programs offer communities, families and 
students additional opportunities to fill this gap with academic support, services, and activities. 
Such activities have the possibility to improve academic and other outcomes for students of all 
backgrounds. While the intent of a national public school system is to bring a standardized and 
equitable educational opportunity to all children, some additional time and research-based 
programing may be required to offer all an equal opportunity for success to all of America’s 
children.  Many experts think this can be done through well designed and well implemented out- 
of-school programming. 
 
The role of KEY Zone. 
 
KEY Zone is an out of school program hosted by the Duluth Public Schools and 
supported by several local nonprofit agencies in Duluth, MN.  The goal of the KEY Zone 
Program is to offer quality out-of- school programming both afterschool and during the summer 
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for Duluth’s at risk youth and families.   Each of the agencies involved participates in the support 
of the KEY Zone Program with two shared objectives.  They desire to increase graduation rate in 
Duluth and to address the high achievement gap present in the Duluth Public Schools. 
According to Clanaugh, the Duluth Public Schools have a graduation rate at or above the state 
average but students of low socioeconomic status (SES) collect high school diplomas far less 
often (2012).  A closer inspection of this population reveals more information.  Nearly half of the 
students enrolled in the Duluth schools receive free and reduced priced lunch due to their 
family’s low income status.  In 2013, 47% of students across in the district qualified for Free or 
Reduced Priced Lunch (FRL) as children in low income families (Minnesota Department of 
Education, 2013). 
 
 
Figure 2.1. Graduation Rate of Students Receiving Free or Reduced Priced Lunch (Minnesota, 
 
2013) 
 
From 2009 to 2013 Duluth Public Schools maintained a graduation rate at or above 75% 
 
nearing 80% in 2009 (Minnesota, 2013).  But, children from low-income families were 
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significantly less successful at obtaining their degrees.  In 2013, only 56% of free and reduced 
lunch students graduated in four years.  Of the 44% percent Duluth low SES students  that did 
not graduate on time, 16.4 % officially dropped  out and another 5.1% had unknown outcomes 
(Minnesota, 2014). 
 
 
Figure 2.2. ALC Graduation Rate for Students Receiving Free or Reduced Priced Lunch 
 
(Minnesota Department of Education, 2013) 
 
 
 
 
Upon further inspection, the graduation rate for students from low SES families is 
 
actually quite comparable to the state’s rate of graduation.  One of Duluth’s high schools boasts a 
graduation rate for these FRL students that is the same as Minnesota’s overall rate.  The other 
high school has a reduced rate to the state but a rate comparable to the district as a whole. 
However, the Duluth district’s Area Learning Center has a significantly lower graduation rate 
(Minnesota, 2013). The low income students who end up attending the learning center rarely 
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graduate. The rate of 17% for FRL student attending the learning center is far inferior to the 
state or district’s rate.  The result is an overall low graduate rate for the Duluth district’s FRL 
students. 
Out-of- school programs can support students in their academic achievement and have 
potential to assist the district in improving these outcomes.  After school programs can meet the 
needs of a diverse body of students (Wilson-Ahlstrom, Yohalem, DuBois, & Ji, 2011). While 
not all research suggests out of school programs universally produce results such as an increase 
in graduation rate or a reduction of the achievement gap, one such program does present 
convincing results.  This exemplary after-school program is being used as a model for the further 
development of the KEY Zone Program.  This Duluth based program is hosted by the Myers- 
Wilkins Community School Collaborative (formerly known as Grant/Nettleton Community 
School).  This collaborative has had success in the form of improved student academic 
performance through the application of evidence based approaches.  KEY Zone seeks to apply 
similar evidence based interventions to connect school with out of school programming in order 
to build on children’s academic and social skills and success. The model that KEY Zone is 
applying uses family liaisons, academic enrichment, tutoring, mentoring, service learning and 
career preparation.  Additionally, each of the KEY Zone sites is governed independently 
allowing for the sites to adapt in order to meet the needs and desires of the children and parents 
that participate in the programming (Clanaugh, 2012). 
The Myers-Wilkins Community School, which hosts the model collaborative program, 
has seen success in reducing the achievement gap.  Data from 2008 through 2011 show that the 
children from this school out performed diverse students from the rest of the Duluth schools and 
the state.  This was true for blacks, Native Americans, and students who receive free and reduced 
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lunch.  Each group outperformed the state and district averages as measured by the Minnesota 
 
Comprehensive Assessment in both reading and mathematics (Clanaugh, 2012). 
 
The Myers-Wilkins Community School Collaborative and now the KEY Zone Program 
use a variety of evidence based approaches to support the success of their participating children. 
One such approach is the use of family liaisons. Both programs have family liaisons to connect 
the school day and teachers to afterschool programming and learning.  These staff members 
work with low income parents of students to bridge the school day to afterschool and summer 
learning.   The KEY Zone Out-of-School Program, in its most recent reconstruction, has also 
implemented a Family Liaison in an effort to connect families and schools. It is thought by 
program developers  that the through the inclusion of this position the program will see a 
reduction in the achievement gap present for low income and minority students and promotion of 
academic success for  these same students. This has been seen for low-performing students in 
academic areas like reading and math as demonstrated by the success of the [Myers-Wilkins] 
students involved in the program (Clanaugh, 2012; J. Hoff, personal communication, July 28, 
2014). The family liaisons for KEY Zone program sites are charged with improving the 
connectedness of families and students to their school community.  KEY Zone also hosts family 
nights and service learning activities to improve family and parent engagement (Clanaugh, 
2012). 
 
KEY Zone aims to engage parents and increase parent involvement as evident in the 
program’s desired outcomes and the roles and objectives of the family liaisons. The program 
generally seeks to increase parent involvement.  It aims to engage families with the schools and 
their children’s learning during the school year and over the summer.  The program and its staff 
want families to feel connected and want families to participate in events and service learning. 
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They hope to do this with the help of each site’s liaison.  Liaisons meet with families monthly 
through home visits, one on one meetings at school or during school events. Family Liaisons 
have these meetings to identify the barriers families are encountering so they can work to 
eliminate these barriers. Additionally, all sites aim to host three to six all-family events. The 
KEY Zone Program goal as related to parents is to increase family engagement by 50%.  Other 
qualities of parental or family involvement or specific duties of the family liaisons are not 
evident. (Clanaugh, 2012) 
KEY Zone and parent involvement. 
 
The KEY Zone Program has identified a goal to improve parent engagement by 50%.  It 
 
is not evident in the narrative provided as background information how KEY Zone defines parent 
engagement or how the program and its coordinators will know when or to what extent they have 
achieved this goal.  The absences of a definition for parent involvement as it applies to the 
Program may indicate that this component of the program is a lower priority for the staff. 
When a definition or measure of parental involvement is sought, often teachers or school 
administrators set the parameters.  Thus this definition becomes school-centered and from only 
one of the many perspectives.  It does not allow the parent to identify what involvement means to 
them, how they describe it, how they are involved, or in what ways they would like to or seek to 
become involved.  Schools can potentially limit parent involvement and its effectiveness by 
restricting the definition to one they created.  Schools and school programs may be better served 
by opening up the opportunity for involvement to one allowing for a full partnership with 
families.  Effective parental involvement comes when administration develops a collaborative 
process to increase communication and collaboration with parents in order to involve them in 
decision making (Rosenquist, 2013).  Instead of abandoning the notions of parent involvement in 
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a child’s education as often seen at the end of elementary schooling, administrators should revisit 
these ideas at the middle and high school levels (Hopson, 2011) 
Setting 
 
 
This study was conducted on the nine KEY Zone Program Sites in Duluth, MN--Lincoln 
Middle School, Piedmont Elementary, Lowell Elementary, Stowe Elementary, Laura MacArthur 
Elementary, Myers-Wilkins Community School, Congdon Elementary, Lester Park Elementary, 
Lakewood Elementary and Homecroft Elementary.  The key construct in this research is parent 
engagement through the out-of-school program KEY Zone.  The different socioeconomic 
statuses of the families enrolled in KEY Zone and their related access to a KEY Zone Family 
Liaison are additional constructs examined in this research.  Other variables that exist and may 
have impacted the outcomes of the quantitative analysis of parent involvement include children 
and family program attendance and engagement in KEY Zone as well as demographic 
information including but not limited to parent or guardian work and family schedules, race, 
learning deficiencies and challenges, health, gender, and level of parent education. 
 
Assumptions 
 
 
I am a high school teacher who has observed students and families navigate years of 
school with different levels of success.  I have often wondered what role parents play in their 
child’s success and how to best include parents as partners in support of their children’s 
academic achievement.  It is a challenge for this full time teacher to identify how parent 
involvement can be used to improve outcomes for students.  It is also a challenge to identify the 
more effective means of parent involvement and implement and maintain these best practices. 
 
Out-of-school programs have been shown to serve as leverage points to improve 
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academic outcomes for all students. This might be truer for those at risk of not graduating or 
those performing below grade level.  It has been my interest to research how out-of-school time 
and programs can be used to help those who have fallen behind, for a variety of reasons, to catch 
up. That is, how can after school and summer programs help to bridge the achievement gap and 
improve the graduation rate for students who may struggle to be successful. 
 
These questions came together as I looked to a specific program in my hometown. How 
does KEY Zone define parent involvement?   What goals have they set to leverage this 
relationship in support of student learning? What is the role of the Family Liaison? With what 
effectiveness does a program provided Family Liaison connects with parents from low 
socioeconomic backgrounds to school?  How does parent involvement compare across 
socioeconomic groups?  How do out-of-school programs include parents and family? To what 
extent are these programs effective? How do families and children get involved? How do 
different sites compare?  What are the possible outcomes? 
 
I bring to this research fourteen years of experience as an educator of a diverse student 
body at a public charter high school in Duluth, MN.  I am not an employee of the Duluth Public 
Schools nor do I have any relationship with the KEY Zone Program.  I serve on the Board of 
Directors at the Duluth YMCA which is connected to the YMCA Community Services Branch 
that encompasses many programs in Duluth including KEY Zone. I have observed KEY Zone 
staff in an unofficial capacity and under a previous program paradigm. 
 
Summary 
 
 
It was the intent of this research to explore parent involvement in differing 
socioeconomic groups through the KEY Zone after school program at all nine program sites. 
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The out-of-school program, KEY Zone, seeks to involve parents and supports this outcome 
through the employment of a Family Liaison.  Each program site is operated and managed 
locally resulting in inevitable differences in implementation of practices some intended to 
promote parent engagement and bridge the connections between school, home and after school. 
The program has established a goal of increasing parent engagement by 50% which they have 
communicated with their funding partner the United States Department of Education’s 21st 
Century Community Learning Centers Program (Clanaugh, 2012). 
 
Parent involvement is a key component of successful out-of-school and after programs 
and parent involvement can improve a child’s achievement.  This makes parent engagement one 
of few opportunities to help those populations of students who struggle academically improve 
their likelihood for success. 
 
 
 
 
 
 
 
 
CHAPTER TWO 
 
Literature Review 
 
This research is intended to assess parent involvement for different socioeconomic 
groups through their family’s participation in the out-of-school KEY Zone Program.  This 
research was done by surveying parents of children enrolled in the program regarding the 
different ways they were involved. The following is a more substantial description of parent 
involvement as defined for this research.  Types and examples of parent involvement are 
explored as are the relationships of parent involvement and student success, and the qualities of 
effective out-of-school programs. Parent involvement is considered from the parent perspective 
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and research on parent involvement across socioeconomic groups is included. 
 
Types of Parental Involvement 
 
Dr. Joyce Epstein has identified six different types of parent involvement that can be 
facilitated and encouraged by schools and other school related programs.  The six paradigms for 
involvement include parenting, communicating; volunteering; learning at home; decision 
making; and collaborating with community.  Each of these categories of involvement brings with 
it its own challenges and limitations and its own unique outcomes (Epstein, 2002). 
Involvement in “parenting” by schools allows schools to assist families with parenting 
skills and coaches families about bringing up children with understanding of development. This 
type of parenting engagement includes informing parents about how to support learning at home 
and to create conditions conducive to learning.  Schools and school personnel are also educated 
in order to better understanding of families (Epstein, 2002).   While this concept is not evident in 
the KEY Zone Program, it has proven effective elsewhere.  The Parent Institute for Quality 
Education or PIQE, is a nine week program that coaches parents on how to set up an 
environment at home conducive to learning and on the importance of being involved in their 
children’s learning as well as the consequences for not being involved. Parents are encouraged 
to begin academic socialization by sharing their goals and dreams for their children with them. 
Parents enrolled in this program are those that have felt unwelcomed at their child’s schools. 
Children of parents who participate in PIQE show better persistence in school as well as 
decreased dropout rate and higher rates of college participation.   This parent education program 
allows school officials to connect with and build mutually respectful relationships with parents 
(Duran, et al., 2010). 
Parents can become involved with schools through “communicating”.  Schools can 
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communicate with families about programs, opportunities and student progress.  Families also 
communicate with school about events at and concerns from home (Epstein, 2002). This type of 
parent involvement is evident in the KEY Zone Program due to the role and responsibilities of 
the Family Liaison (Clanaugh, 2012).  New Visions for Public Schools uses communication of 
student data in order to involve parents and families in the monitoring of academic performance 
and tracking graduation requirements. The program uses a color coded system to identify what 
requirements a student has satisfactorily completed. Parents are also educated about the 
importance of post-secondary readiness. This new program has not been evaluated but seeks 
higher rates of on time grade promotion, improved attendance and an 80% increase in college 
readiness (Duran, et al., 2010). 
Parents may engage in school or school based programs through volunteering.  Schools 
can reach out to families to support students at school or off site. Parents can also become 
involved as audience members for performances and presentations (Epstein, 2002).  KEY Zone 
and Myer-Wilkins programs combine volunteering and service learning projects for the students 
by inviting parents to participate in these projects (Clanaugh, 2012).  Also, KEY Zone has an 
advisory council that may contain parents who could then assist with school or program 
decisions, governance, and advocacy.  The site based management of the programs could also 
allow for more decisions to be made locally and with inclusion of local stakeholders. 
Parents can get connected to learning activities occurring at school or in school-based 
programs through shared family homework or other curriculum linked activities and decisions 
that can include the entire family (Epstein, 2002). This type of engagement is also not evident in 
the KEY Zone program. 
Community collaboration coordinated and supported by the school that brings services 
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and resources to parents and children provides a service to the community at large and connects 
families and parents to the school.  Programs like Geoffrey Canada’s Harlem Zone use schools 
as place to connect families to various social services.  These services support the whole family 
and go beyond academic needs to mental health, nutrition, counseling and health services and 
more. Recent research on Canada’s project indicates this level of community service is not 
necessary to improve academic outcomes (Dobbie, Fryer, & Fryer, 2011). This level of service 
to families is not addressed or sought in the outcomes described by KEY Zone. The program 
does provide a snack and transportation for students but does not offer other services to the 
children beyond those of education and enrichment. 
The Families and Schools Together or FAST Program described in Taking Leadership 
and Innovating Change developed  as a collaboration that could and would support a child 
through difficult times (Duran, et al, 2010).  The FAST Program “leverages expertise of all of 
the adults in a child’s life to ensure that he or she can get back on track for success. (Duran et al., 
 
2010).” When children are identified by the school as having multiple risk factors, FAST 
graduates and staff reach out to families to build family unity and the support grows from there 
to prevent children from slipping through the cracks.  This program is seen as universally 
applicable to all ages but requires multiple agencies and tremendous coordination (Duran, et al., 
2010). 
 
Importance of Parent Involvement in Academic Success 
 
According to several studies, family engagement and parental involvement does make a 
difference. Sometimes the measures of this impact include student academic success, graduation 
rate or behaviors.  Other times the success is measured through students’ higher goals for the 
future, improved self confidence in student or parent or other metrics. There are both average 
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effects and individual trajectories that change as a result of improved parent involvement. 
“Students of all ages benefit academically, emotionally and socially when an adult is actively 
involved in the day to day events of their lives including school activities (Ferguson, 2008, p. 
1).” 
 
Experienced educators have observed the value of parental involvement and its influence 
on a student’s academic success. While it may even be known in parent communities that this is 
an important indicator of a child’s academic success, parents may still resist becoming involved. 
McCarthy (2000) wrote that family involvement in education is influenced by culture, income, 
language and adults’ perception of school and family responsibilities (as cited by McDermott & 
Rothenberg, 2000). 
Parents with different ethnicity and socioeconomic status than the teachers and school 
administrators are often excluded from opportunities to become involved in their child’s school. 
“Urban families are often marginalized from everyday school life from poverty, racism, language 
and cultural differences and parents often perceive that public education is designated for 
children from middle class white families at the expense of others (Oakes & Lipton, 1999 as 
cited by McDermott and Rothenberg , 2000).” Schools are designed around middle class ideals 
and values and run by members of the dominant culture--white, middle class teachers and 
administrators (McDermott and Rothenberg, 2000). 
Involving all parents, especially those of low income families, has benefits. Parent 
involvement can improve “psychological climate for learning in low income urban families 
(McDermott & Rothenberg, 2000).” Delpil (1992) argued another reason for parent involvement 
(as cited n McDermott & Rothenberg, 2000) in that parents can serve as cultural interpreters for 
their child. Parents can help a child understand the culture of a school and can help teachers 
AFTERSCHOOL AND PARENT INVOLVEMENT 16  
 
 
better understand where their child coming from (McDermott & Rothenberg, 2000).  Low 
income families often perceive themselves as outside of the school and perceive school as 
responsible for learning, wherein middle class families feel shared responsibility and assume that 
collaboration is a part of school-family relationship (McDermott & Rothenberg, 2000). 
Involving and engaging a parent has some challenges, and different types or ways of 
involving parents have differing levels of impact on student achievement.   Fax and Chen 
determined after analyzing many parent involvement studies that there is a link between parent 
involvement and academic achievement (2001).  “It was revealed that parental 
aspiration/expectation for children's education achievement has the strongest relationship, 
whereas parental home supervision has the weakest relationship, with students' academic 
achievement” (Fax & Chen, 2002, p. 1).  The analysis of many parental involvement programs 
by Tyson and Hill also showed a positive relationship between parent involvement and 
achievement. The strongest relationship they detected, specifically for later adolescence, is 
academic socialization (2009). Tyson and Hill also discovered parental involvement through 
helping with homework was the least effective means of engaging parents to support 
achievement (2009). 
Researchers Kathleen Hoover-Dempsey and Howard Sandler (1995) ask slightly different 
questions than others in the field and reveal some insight into what can allow parental 
involvement more of an impact.  Instead of describing what is happening in instances of parental 
involvement and the effects of such involvement, they ask why parental involvement makes a 
difference, why parents become involved and why their involvement has positive results. These 
different questions reveal a possible key to improving parental involvement programs. 
According to other work by Hoover-Dempsey and Sandler (1995) parents become 
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involved because they see it as part of their parental responsibilities; they have experienced 
personal efficacy in helping their children be successful in school; and their children and schools 
demand their participation. Schools and school programs that understand these motivations can 
leverage them to improve involvement across all socioeconomic groups. Parents also need the 
option to become involved in ways consistent with their lifestyle.  As Epstein detailed six 
categories of parental involvement, Hoover-Dempsey and Sandler suggest another construct to 
involvement based on a parent’s personal strengths and limitations. Parents choose to engage 
with school when they have a sense that they have the appropriate skills and knowledge to help. 
Schools can foster this confidence by incorporating families into the learning process but 
inevitably this type of involvement has its limits--not all parents can help their child with 
calculus homework and not all parents will want to share with a class the details of their career. 
Self-perception of a parent's own ability drives this type of participation (Hoover-Dempsey & 
Sandler, 1995). 
“Several investigators have suggested that family-status variable and related factors (e.g. 
time, energy. community contacts) are significantly related to parent involvement decisions and 
influence (Entwisle, 1990 as cited by Hoover-Dempsey & Sandler, 1995 p. 317; Hobbs et al., 
1984; Lareau, 1989).  A wide mixture of demands directs parents to engage in different ways 
once they have made a decision to be involved. Hoover-Dempsey and Sandler specify that these 
demands dictate how to become involved, not whether to become involved. That is, once parents 
choose to become involved, they will work around and within their lifestyle limitations to do so. 
The sense of duty, personal efficacy, and school and child demands will drive a decision to 
become involved while the lifestyle will dictate how to become involved. How parents become 
involved is also driven by the requests of the school and parent.  Direct requests to speak, 
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chaperone, volunteer, or tutor or attend motivate parents to engage in these ways.  Specific 
requests from the school, teachers and children improve levels of parental involvement when 
other conditions are met. 
Children can certainly be successful in school without parental involvement and children 
with involved and engaged parents can struggle.  Hoover-Dempsey and Sandler argue that parent 
involvement does have positive effects on student success but only in certain conditions and only 
when done in carefully understood ways.  That is, for it to be of true benefit to the child and not 
simply for its own sake or with limited or superficial results, it must be carefully understood and 
perhaps choreographed. 
The three primary influences of parental engagement on educational outcomes are 
modeling, reinforcement, and direct instruction (Hoover-Dempsey & Sandler, 1995). “Parents 
influence their children’s educational outcomes through modeling of school-related behaviors 
and attitudes.  In involving themselves in aspects of their children’s educational lives, parents 
behave in ways that demonstrate that activities related to schooling are worthy of an adult 
interest and time (Hoover-Dempsey & Sandler, 1995 p. 320).” Parents, who ask about the 
school day, talk with teachers or other school staff or review homework or online gradebooks, 
indicate in their behavior that school is important. Even attending school events shows children 
that school and school activities are worthwhile.  This theory of modeling suggests that children 
will emulate the importance their parents place on school and these school-focused attitude and 
behaviors.  Modeling is not necessary or sufficient to produce academic success in itself but its 
presence does enhance the possibility that a child will do well in school (Hoover-Dempsey & 
Sandler, 1995). 
Parents can also have a positive impact on school success by reinforcing the learning 
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happening during the school day.  Reinforcements that are selected wisely can maintain child 
behaviors that are valuable in seeking school success. Parents who reinforce components of the 
educational pursuits will give their children attention and praise which theoretically increase 
children's engagement in those reinforced behaviors. These reinforcements, however, are not 
enough.  Children’s intrinsic interest and their teacher’s effectiveness are required as well.  Other 
adults beyond parents can also provide the requisite reinforcement (Hoover-Dempsey & Sandler, 
1995). 
 
Parent involvement in the form of direct instruction can also improve educational 
outcomes.  Direct instruction in the form of quizzing spelling words or other practices involving 
a correct answer support factual learning while open-ended instruction such as requests to plan 
for, anticipate, predict or explain actions or events promotes higher level cognition.  Other types 
of instruction positively impact children’s educational outcomes but again are not sufficient in 
and of itself (Hoover-Dempsey & Sandler, 1995). 
All these mechanisms for parent engagement in a child’s academic life have the 
opportunity to influence educational outcomes and “create enabling and enhancing conditions” 
for learning (Hoover-Dempsey & Sandler, 1995).  But, these must be added to educational 
efforts in the classroom. At home, families can enhance instruction that started in school or 
instruction that was overlooked or not successful in class.  Hoover-Dempsey and Sandler (1995) 
suspect that this manifestation of parental involvement is not enough in itself.  It is also not 
necessary for success unless a child, or until a child, meets an academic challenge and begins to 
struggle.  When the classroom conditions and traditional educational methods are not sufficient 
for success, it is at this time when functions of parental engagement become critical for academic 
progress.  It is inevitable that all children will reach this point in their educational progression-- 
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earlier for some and later for others (Hoover-Dempsey & Sandler, 1995). 
 
In order for parents to be successful in their work with their children two conditions must 
be met. Parents must use developmentally appropriate strategies.  Parental involvement must 
also meet the school’s expectations for involvement (Hoover-Dempsey & Sandler, 1995). 
Schools and school programs can instruct parents on appropriate strategies for parents to engage 
in at back to school and conference nights as well as through the year in newsletters and other 
classroom communications.   In the best case, schools and parents could work together to meet 
each other’s expectations.  It is important for the child, who acts as a boundary between home 
and school, to sense that each group is aligned with the other.  When there is a lack of agreement 
on responsibilities children can struggle with this lack of congruence.  Some children learn to 
manage these differing worlds while others do not. The children that cannot manage the 
difference essentially drop out of the school or the family domains and occupy only one or the 
other (Hoover-Dempsey & Sandler, 1995). 
Conditions for Success in Out-of-School Programs 
 
There are several critical factors out-of-school and after school programs can include to 
ensure successful outcomes.   Little, Wimer, and Weiss (2008) found that access to and regular 
attendance at or participation in programs results in more positive results for children. They also 
benefit from programs that adapt to their diverse needs. Programs also need to be developed 
with intention allowing for well-organized and well thought out activities linked to programs 
desired outcomes. Program employees play a large role in the success of the program. 
Employees that are positive role models have clear expectations and use respectful interactions 
with students better connect with students resulting in a higher degree of achievement of desired 
outcomes.  Effective out-of-school programs also effectively leverage strong partnerships. 
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Programs that include partners, especially families, are more likely to have positive outcomes. 
Effective parent involvement through partnership is both a key to increased academic 
achievement and to an effective out-of-school program (Little, Wimer & Weiss, 2008). 
Summary 
Students from low socioeconomic backgrounds in Duluth, MN do not graduate or 
achieve academically at a rate near the state or district averages.  Schools have developed 
programs to support the achievement of these students including partnering with the YMCA and 
other local youth serving agencies to offer an out-of-school program to assist students and their 
families. The KEY Zone program is modeled after another local and successful program with a 
similar student body.  One of the features the KEY Zone Program is the inclusion of parents and 
families. Parental involvement as well as the differences in parent involvement in families of 
different socioeconomic groups has been the subject of research, and findings indicate multiple 
factors that can contribute to successful parental involvement in programming. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER THREE 
 
 
Methodology 
 
 
 
The purpose of this research was to describe parent involvement through an afterschool 
program and across socioeconomic groups. The research was conducted with a population of 
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parents of families enrolled in and attending a federally funded afterschool program.  Parents 
with children enrolled in the after school program KEY Zone were surveyed to better understand 
the scope of their involvement as defined for this research.  The participants were identified as 
belonging to one of two groups. One group surveyed (Group 1) were parents in families who 
paid for their children to attend and participate in the afterschool program.  These families did 
not receive the additional services from or connection with a Family Liaison. These families 
were considered middle or upper income for the purposes of this research as they did not qualify 
for free or reduced price lunch. 
The second group (Group 2) surveyed were the parents of families identified as “21st 
Century Cohort” families due to their federal lunch program status of Free or Reduced Priced 
Lunch  (FRL).  These families were considered low-income families. These families were given 
a scholarship for their children to participate in the KEY Zone Program at no cost. These 
families were also connected with a Family Liaison. The Liaison was charged with the task of 
bridging the gap between the school, the KEY Zone Program, and the home 
Several studies have examined after school programs and the effectiveness of said 
programs. Parent involvement has also been examined and linked to academic success. The 
Family Liaison role was established to connect families and parents to school, to reduce barriers 
present and ultimately to improve success of children (Clanaugh, 2012). It is hypothesized that 
the parents in families who receive the services of a family liaison will identify as more involved 
as defined by the operational definition above. 
This chapter identifies the setting of the research to be conducted.  It also identifies and 
describes the participants. The research design is explained and the strategies used to analyze the 
data are identified. 
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Setting and Participants 
 
The settings for this research were the nine after school KEY Zone Program sites within 
schools in the Duluth Public School district.  Six of these schools were identified as Title One 
schools due to their high number of free and reduced lunch student populations.  Five of these six 
schools are elementary schools and one is a middle school.  These six schools hosted the KEY 
Zone Program with the additional services of a Family Liaison. The other schools that hosted 
KEY Zone programs were all elementary schools. 
The participants in this study were the parents of the children enrolled in and attending 
the KEY Zone after school program.   There were approximately 1000 children enrolled overall. 
It is not known how many families participate as many children have siblings enrolled in the 
program at the same or different schools. There were about 600 21st Century Cohort children 
who attended the program on scholarship and received the services of a Family Liaison.  All 
parents of children enrolled (approximately 1000 total) were offered the survey at the pick-up 
desk with two exceptions.  Parents at Lowell and Lincoln Middle School were not offered the 
survey due to miscommunication amongst the KEY Zone staff.   The survey was administered 
along with the KEY Zone survey of parent satisfaction. Participation in the survey was 
anonymous. The only demographic information collected through the survey was school site and 
 
21st Century Cohort enrollment status. The survey was presented with an introduction that 
informed the parent of their optional participation in the survey as well as a brief background on 
the research itself. 
 
Research Design 
 
Much of the research on parent involvement in schools and out-of-school programs is 
based on a limited definition of parental involvement. Parental involvement is confined to 
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talking about school with others; talking to the school; and going to the school (for conferences, 
report card pick-up, etc.).  Many evaluations of afterschool programs use alternative data, 
accessible through the school or out-of-school program, to measure parent involvement.  Other 
research includes data such as call records, conference attendance, and teacher observations. The 
design of this research attempted to collect information on involvement from the parents 
themselves.  In order to assess parental involvement more comprehensively, this survey was 
developed using each of Epstein’s categories of parental involvement described in Chapter Two 
of this document. 
The survey questions were selected from an interview script developed by the United 
States Department of Education, Institute of Educational Sciences, National Center for 
Educational Statistics for the National Household Education Surveys Program (National 
Household Education Surveys, 2012). The interview script was adapted to encompass the 
operational definition of parental involvement used for this research. The one page survey was 
seven questions with a total of eighteen total items.  The survey asked the parent to identify 21st 
Century Cohort enrollment (identified as “scholarship”) and school site.  Questions included yes 
or no questions (some listed a “don’t know” option as well) and questions with numerical 
answers (ex.1 to 2 times).  Questions included representation of each of Epstein’s six types of 
parental involvement (1998). 
Data Gathering and Analysis 
 
The survey was disseminated by the KEY Zone administration to each of the program 
sites by email.  The program coordinators at each site were instructed to make the survey 
available to fill out at the program check-out table as well as to “do what you can to get as many 
as you can back (send home with students, email to parents).” 8 of the 10 program sites 
collected surveys by this method.  No surveys were emailed to parents or sent home with 
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students. Parents of children who were bussed home from the program were not offered the 
survey.  This method of collection did limit the number of surveys returned.  It also allowed only 
those who pick up their children to participate. The remaining two sites did not offer the survey 
by any method. This limited method of survey distribution was not by design. The survey was 
distributed to families with a survey of parent satisfaction and this researcher relied on that 
internal method of distribution alone. 
This research instrument was separated from the program’s internal research and 
collected by KEY Zone administration. The surveys were then retrieved by this researcher, 
coded and copied.  91 surveys were collected in total from 8 of the 10 program sites.  Surveys 
that did not identify the parent as a part of either group were identified and not used in 
comparisons between the two groups.  Surveys answered were coded and the data was 
transferred into a spreadsheet.  A second person checked the accuracy of the data entry by 
randomly selecting several surveys and cross checking that the coded data was accurate.  Survey 
results were entered into SPSS, a program for statistical analysis.  Descriptive statistics and 
category frequencies were identified. With a convenience sample and a low rate of return overall 
and a very low rate of return for families receiving scholarships, limited statistically significant 
relationships were revealed. The research is able to roughly describe parental involvement from 
parent perspectives and make recommendations based on the literature. 
 
 
 
Summary 
 
A comprehensive survey of parent involvement was administered revealing some 
information about parent involvement through children’s participation in the KEY Zone 
afterschool program.  A description of what was found is detailed in Chapter Four. 
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CHAPTER FOUR 
 
Results and Discussion 
 
The purpose of this research was to describe parent involvement across the ten KEY 
Zone Program sites. Results from the all of the participants were reported first and then the 
comparison between the two (low income vs. middle/upper income) SES groups. 
Results 
 
Participant demographic characteristics. 
 
Table 1 presents the 91 participant characteristics, specifically school site and 21st 
Century Cohort enrollment status. The participants were from eight school sites among ten to 
which the survey had been distributed. Condon Elementary was the school which produced the 
largest number of data (n=23, 25.3%) and Homecroft was the smallest (n=7, 7.7%). No data was 
collected from two schools:  Lincoln Park and Lowell. 
Table 1 
Participant Demographic 
Characteristics 
 
 
School site 
Variable n % n % 
Congdon Elementary 23  25.3 Lowell Elementary 0 0 
Myers-Wilkins 
Homecroft Elementary 7 7.7 Community 8  8.8 
Laura MacArthur Elementary 12  13.2 Piedmont Elementary 0 0 
Lakewood Elementary 14  15.4 Stowe Elementary 11 12.1 
Lester Park Elementary 13  14.3 No response 3  3.3 
Lincoln Park Middle 0 0 Total 91 100 
 
 
21st Century Cohort enrollment or SES 
status 
Yes (Low SES) 6 6.6 
No (Middle/Upper SES) 78 85.7 
No response 7 7.7 
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Only 6 of 91 respondents (6.6%) were identified as the 21
st 
Century Cohort (n=2), which 
was classified as low SES and the vast majority (85.7%) were paying participants identified as 
middle/upper SES.  7 of 91 families did not identify what school they attended.  Although the 
number of low SES is very small, the following results included the comparison of the low 
versus the middle/upper SES groups. 
Results regarding attending the KEY Zone and school events and meetings. 
 
Of 91 respondents, 75 (82.47%) responded that the school or the KEY Zone program held 
events, such as conferences, concerts, meetings, fairs, and fundraisers. Table 2 displays the rates 
of attending in KEY Zone or school events and meetings for the whole respondents (N=91) and 
the comparison in the rates between low SES (n=6) and middle/upper SES (n=78) groups.  Of 
91, more than three quarter of respondents attended school events.  High attendance was evident 
at general school meeting (86.8%), regular parent-teacher conferences (92.3%) and class events 
(94.5%). The high rates of attendance in these events were consistent in both the low and the 
middle/upper SES groups, and there were no differences in these high attendance rates between 
two groups. However, less than half of respondents attended a KEY Zone hosted event (45.1%) 
and volunteered or served on a committee (44.0%). The low SES group attended KEY ZONE 
hosted events significantly more (83.3%) than middle or upper SES parents (43.6%) where p= 
.02. 
 
While there were not other statistically significant results, it appears that the small 
number of low SES respondants were highly participatory as defined and measured by with the 
exception of “volunteering or serving on a committee” (16.7%). 
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Table 2 
Attendance Rates in KEY Zone and School Events and Meetings 
 
 
 
 
 
Event 
Total 
  N=91 
n % 
 
 
 
 
n 
Low SES 
n=6 
% 
Mid/Upper SES 
n=78 
n % 
 
 
Chi- 
square 
 
 
 
 
p 
A general school meeting 79 86.8 6 100.0 68 87.2 0.87 .35 
A KEY Zone hosted event 41 45.1 5 83.3 34 43.6 5.87 .02* 
A regular parent-teacher 
conference 
 
84 
 
92.3 
 
6 
 
100.0 
 
74 
 
94.9 
 
0.32 
 
.57 
A class event 86 94.5 6 100.0 74 94.9 0.32 .57 
Volunteer or served on a 
committee 
 
40 
 
44.0 
 
1 
 
16.7 
 
39 
 
50.0 
 
2.58 
 
.11 
 
The number of attendance 
0 
 
 
8 
 
 
8.9 
 
 
0 
 
 
0.0 
 
 
7 
 
 
9.1 
2.01 .73 
1 18 20 1 16.7 14 18.2   
2 12 13.3 1 16.7 11 14.3   
3 15 16.7 2 33.3 11 14.3   
4 or more 37 41.1 2 33.3 34 44.2   
Total 90 100.0 6 100 77 100   
No response 1  0  1    
Note. * p<.05         
 
Results regarding communication with teachers or KEY Zone staff. 
 
Table 3 presents the KEY Zone families’ rates of communicating with teachers and KEY 
Zone staff since the beginning of the school year. Of 91, more than half of families 
communicated with teachers and staff  regarding “How your child is doing in school between 
report cards” (69.2%), “Opportunities to meet with your student’s teachers” (65.9%), 
“Workshops, materials or advice about how to help your student learn at home” (60.4%), and 
“Your student’s social or emotional strengths and/or challenges” (74.7%). There was a 
statistically significant difference (p=.04) between  the two groups regarding ‘What children of 
your student’s age are like” with 100% of low SES parents answers “yes” and  only 46.2% of the 
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63 
 
69.2 
 
6 
 
100.0 
 
53 
 
67.9 
 
2.74 
 
.25 
 
43 
 
47.3 
 
6 
 
100.0 
 
36 
 
46.2 
 
6.31 
 
.04* 
 
46 
 
50.5 
 
3 
 
50.0 
 
43 
 
55.1 
 
0.21 
 
.90 
 
60 
 
65.9 
 
5 
 
83.3 
 
51 
 
65.4 
 
2.38 
 
.30 
 
55 
 
60.4 
 
6 
 
100.0 
 
45 
 
57.7 
 
3.94 
 
.14 
 
44 
 
48.4 
 
5 
 
83.3 
 
35 
 
44.9 
 
3.05 
 
.22 
 
68 
 
74.7 
 
6 
 
100.0 
 
57 
 
73.1 
 
1.95 
 
.38 
 
31 
 
34.1 
 
5 
 
83.3 
 
22 
 
28.2 
 
10.66 
 
.00** 
 
 
 
upper/middle SES answering the same. There was also a significant difference (p=.00) between 
 
SES group responses when asked about “Community resources and services to help you and 
your family”.  83.3% of low SES answered affirmatively to this question while only 28.2 % of 
upper/middle SES parents did the same. 
By contrast, less than half of respondents communicated with teachers and staff about 
“Chances to volunteer at your student’s school” (49.4%).  While 83.3% of low SES parents had 
communicated with teachers of KEY Zone staff about their students and their families much less 
middle and upper SES families answered the same (44.9%).  While this relationship is not 
statistically significant, it offers a limited description of these two groups’ respondents’ 
experiences with school and program staff. 
 
 
Table 3 
Communicate with Teachers or KEY Zone Staff 
 
Total 
   N=91 
 
 
 
 
Low SES 
n=6 
 
 
 
 
Mid/Upper SES 
n=78 
 
 
 
 
 
 
Chi- 
Communicate about… N % n % n % 
 
How your child is doing in school between 
report cards 
square p 
 
 
What children of your student’s age are like 
 
Chances to volunteer at your student’s 
school 
 
Opportunities to meet with your student’s 
teachers 
 
Workshops, materials or advice about how 
to help your student learn at home 
 
 
Understanding your student and your family 
 
Your student’s social or emotional strengths 
and/or challenges 
 
Community resources and services to help 
you and your family 
Note. * p<.05, ** p<.01 
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Discussion 
 
Nearly all of the respondents were paying participants in the KEY Zone afterschool 
program.  These families and children do not receive the services of the KEY Zone family 
liaison.  Only six surveys were returned wherein the respondent identified themselves as a part of 
the 21st Century cohort.  Only these families receive the services of the family liaison.  It 
appears across areas of communication with school and program staff that the low SES group 
have a higher rate of communication with the school as represented by this limited pool of 
respondents.  Is also appears that these same families have high attendance rates at school events 
from conferences to class events to general school meetings. 
In order to better understand how parents themselves perceive their connection to the 
school, schools and school programs can collect information from them. Since studies show that 
low income parents are more likely to be disconnected from the school, it is may be considered 
most important to gather information from this community and engage in activities that can 
improve their involvement. 
This survey is rare in that it is based on a comprehensive description of parent 
involvement.  It is also different from other data collected at 21st Century Cohort program sites 
around the country in that it asks parents to report their own involvement instead of viewing and 
drawing conclusions about parental involvement from the school’s perspective.  Previous 
surveys of parent involvement at 21st Century Cohort sites define parent involvement from the 
school’s point of view only and are based on parent-teacher conference attendance and/or report 
card pick-up only. 
Summary 
 
While limited statistically significant relationships were revealed, low income families 
that returned the survey did see some better communication that those who were of middle or 
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upper class.  As will be discussed in Chapter 5, it is important for parents of all backgrounds to 
be involved if schools and afterschool programs want to utilize all the possible opportunities to 
improve the outcomes for all students. 
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Chapter 5 
 
Recommendations 
 
While this research has limitations in its application, it does allow for the construction of 
a description of parental involvement for future use and growth with the KEY Zone Program or 
programs similar in scope and purpose.  The background research and review of literature 
indicate some opportunities for program improvement and growth, as the program and this 
component are still quite new. 
KEY Zone Leadership 
 
KEY Zone has committed to improving parental involvement by 50%.  This goal, while 
admirable, is both simple and problematic to measure.  It is not clear what parental involvement 
means to the program’s leadership and thus meaning cannot be clear uniformly to its diverse 
sites.  It is recommended that leadership develops a comprehensive and inclusive definition of 
parental involvement.  It is recommended that this be done by, or along with parents whose 
involvement is critical and less likely.  Approximately half parents surveyed knew of 
opportunities to volunteer at school with the low SES group scoring five percentage points lower 
than the middle and upper class SES.  Parent attendance at KEY Zone hosted event was also low 
overall with 41% of those surveyed attending events.   A focus group or ad hoc committee in 
cooperation with staff such as family liaisons and school district experts would allow for a local, 
collaborative definition to be developed as well as for an opportunity for parents to get further 
involved in their student’s education.  In the absence of such a process or collaboration, 
Epstein’s (2002) six comprehensive categories for parental involvement could be used and the 
program could continue to be measured using the survey developed for this research. 
Additionally it is recommended that the family liaisons develop an understanding of the 
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characteristics of effective parental involvement. This professional development and any 
overarching recommendations or requirements would allow for more consistency across the sites 
as well as for research based processes and activities to develop. 
Of 91 surveys collected for this study, few came from families of students who receive 
scholarships to participate.  While this could indicate a lack of parental involvement itself, it can 
also be explained by afterschool transportation trends and many other factors and combinations 
of factors.  It is understood that many of the children receiving scholarships are bused home after 
the program is over for the day.  Because this bussing is not provided for paid students, their 
parents are the parents who come to school to pick up their children. Thus, those were the 
parents that, in large part, completed the survey.  In order for data to be collected on parental 
involvement from all stakeholders and all socioeconomic groups and families, it is necessary to 
improve survey distribution beyond the convenience sample collect for this study.  Low SES 
families are more likely to bus their children home and not pick up in person in some areas, and 
this factor could limit the reliability of data collected. 
Although response rates were low and the results need to be verified by additional 
research, it appears that parents of students receiving scholarships were more likely than the 
middle and upper SES parents to attend events as well as communicate with the KEY Staff about 
what children are like at different ages; about workshops, material or advise to help students 
learn at home; and about children’s social and emotional strengths and challenges. 
 
Family Liaison Development 
 
Parental involvement is complex and dynamic among communities and families.  What 
meets one family’s needs or expectations does not for another.  Informed processes and activities 
improve parental involvement and improve the likelihood that involvement will have a positive 
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impact on the educational outcomes for children. For children who struggle to meet academic 
challenges and make continued progress, this involvement of parents may be critical.  It is 
recommended that leadership support family liaisons with professional development that would 
allow for improved outcomes for parental involvement including improving the effectiveness of 
this work and energy through common understandings of the scope of family involvement 
included in research-based definitions. 
The survey used for this research was developed using a comprehensive definition or 
description of parent involvement.  While all of the areas identified offer opportunities for 
improvement, four categories stand out as lower scoring in this limited study.  It is recommended 
that these areas be considered of priority for future training and efforts.  The following topics or 
areas of communication scored below 65%:  understanding what children of different ages are 
like; being made aware of opportunities to volunteer at child’s school; providing opportunities to 
learn how to help children at home; and providing information on community services that can 
help each family. 
Studies suggest that parent attendance at events models for children that school has 
importance.  The survey indicated that few parents attended program-hosted events and/or served 
on school or program based committees.  It is therefore recommended that further efforts be 
made to attract all parents and families to events and also to incorporate families into the 
program and its development by including them or inviting them to serve on committees.. 
YMCA and Other Contributing and Oversight Organizations 
The YMCA has partnered with the Duluth Public Schools in the KEY Zone Program in 
order to improve Duluth’s graduation rate and to reduce the achievement gap. The YMCA’s 
contribution to KEY Zone is primarily one of enrichment based programming.  It is 
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recommended that the YMCA and the KEY Zone Program consider an additional partner or 
further development for KEY Zone in order to administer more comprehensive assessment of 
parental involvement in programs using application of research based methods and ensure 
inclusion of all schools and broader participation in studies.  Based on the findings of future 
studies, the program can subsequently develop focused professional development. Programs that 
have been effective could ostensibly serve as models for the necessary support needed for 
educational outcomes to be improved regarding assistance and involvement of out-of-school or 
afterschool programs. 
Additionally, it is recommended that the YMCA support its membership and the 
community as a whole by comprehensive needs assessments and developing parent education 
programming.  It was indicated by those who completed the parental involvement survey that 
they has not had communication about their child’s development or ways to assist their child in 
developmentally appropriate ways at home.  It is also potentially indicated that parents did not 
receive information on community services that could meet their families’ needs. Follow up 
surveys that provide more participants could help to clarify this as a potential area for 
development. The YMCA is in a position to provide some guidance to parents on these 
components of parental involvement. The YMCA could also be in position to develop 
expectations that parents are involved in their children’s education as well as to coach parents on 
developmentally appropriate strategies that align with educational outcomes. The YMCA is in a 
position to do this in an inclusive and culturally sensitive manner which could improve the self- 
efficacy of the region’s parents. 
Summary and Conclusion 
 
In summary, it is recommended that the program continue to utilize models for 
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excellence to continue to develop. Since the origin of this research, the Collaborative has 
furthered its parent involvement by forming and utilizing the input of parents through small 
focus groups, further developed a parent advisory council; developed, with teaching staff, a 
curriculum to coach parents on reinforcing academic skills in the home, developed small grade 
level activities for families to improve their connectedness, trained staff on diverse families and 
more. These research-based strategies address the depth and breadth of parental involvement 
described in the literature and respects the unique role parents play in a child’s academic 
achievement.  With further, intentional development the programs serving young children can 
see this potential utilized. 
AFTERSCHOOL AND PARENT INVOLVEMENT 37  
 
AFTERSCHOOL AND PARENT INVOLVEMENT 38  
 
 
References 
 
 
Afterschool: A Key to Successful Parent Engagement. (2012). MetLIfe Foundation Afterschool 
 
Alert, October(57). Retrieved March 9, 2014, from 
http://www.afterschoolalliance.org/issue_57_Parent_Engagement.cfm 
 
 
 
 
Clanaugh, T. (2012). 21st CCLC Narrative (Rep.). Duluth, MN: Duluth YMCA. 
 
 
 
 
Dobbie, W., Fryer, R. G., & Fryer Jr, G. (2011). Are High-Quality Schools Enough to Increase 
Achievement Among the Poor? Evidence from the Harlem Children's Zone. American 
Economic Journal: Applied Economics, 3(3), 158-187. 
 
 
 
Duran, M., Foster, A., Henderson, A., Jordan, C., Mapp, K., Mediratta, K., ... Weisst, H. (2010, 
March). Taking Leadership, Innovating Change: Profiles in Family, School and 
Community Engagement. Retrieved March 2, 2014, from 
http://www.hfrp.org/publications-resources/browse-our-publications/taking-leadership- 
innovating-change-profiles-in-family-school-and-community-engagement 
 
Elliot, P. (2013, January 22). Study: High School Grad Rate Highest Since '76. AP Online. 
 
 
Retrieved February 1, 2014, from http://bigstory.ap.org/article/study-high-school-grad- 
rate-highest-76 
 
 
Epstein, J. L. (2002). Chapter 2. In School, Family, and Community Partnerships: Your 
 
 
Handbook for Action (2nd ed., pp. 41-63). Thousand Oaks, Ca.: Corwin Press. 
AFTERSCHOOL AND PARENT INVOLVEMENT 39  
 
 
 
 
Fashola, O. S. (1998). Review of Extended-Day and After-School Programs and Their 
 
 
Effectiveness (Report No. 24). Baltimore, MD: Center for research on the Education of 
 
Students Placed at Risk. 
 
 
 
 
Fan, X., & Chen, M. (2001). Parental Involvement and Students' Academic Achievement: A 
Meta-Analysis. Educational Psychology Review, 13(1), 1-22. 
 
Ferguson, C., Ramos, M., Rudo, Z., & Wood, L. (2008). The School Family Connection: 
 
 
Looking at the Larger Picture. Austin, TX: National Center for Family and Community 
 
Connections with Schools. 
 
 
Hartmann, T., Good, D., & Edmunds, K. (2011). Exito: Keeping High-Risk Youth on Track to 
 
Graduation through Out-of-School Time Supports.Afterschool Matters, 14, 20-29. 
 
 
 
Hill, N. E., & Tyson, D. F. (2009). Parental Involvement in Middle School:  A Meta-Analytic 
 
Assessment of the Strategies That Promote Achievement. Developmental Psychology, 
 
45(3), 40. 
 
 
 
Hopson, T. (2011). Parental Involvement: A Qualitative Case Study of Parent Involvement in 
 
 
Two Rural Mid-South Middle Schools (Doctoral dissertation, The University of Memphis. 
 
 
 
 
Johnston, H. (2011). Closing the Gaps: Research Brief. Educational Partnerships, Inc., July. 
 
 
Retrieved February 9, 2014, from the ERIC database. 
AFTERSCHOOL AND PARENT INVOLVEMENT 40  
 
 
 
 
Lauer, P. A., Akiba, M., Wilkerson, S. B., Apthorp, H. S., Snow, D., & Martin-Glenn, M. L. 
 
 
(2006). Out-of-School-Time Programs: A Meta-Analysis of Effects for At-Risk 
 
Students. Review of Educational Research, 76(2), 275-313. 
 
 
 
 
Little, P., Wimer, C., & Weiss, H. B. (2008). After School Programs in the 21st century: Their 
 
Potential and What it Takes to Achieve It. 
 
 
 
McDermott, P., & Rothenberg, J. (2000). Why Urban Parents Resist Involvement in Their 
 
 
Children’s Elementary Education. The Qualitative Report, 5(3/4), 1-18. 
 
 
 
 
Minnesota Report Card. (2014, January 1). Retrieved May 10, 2014, from 
http://rc.education.state.mn.us/# 
 
National Household Education Surveys Program (NHES) - Overview. (2012, January 1). 
 
 
National Household Education Surveys Program (NHES) - Overview. Retrieved May 10, 
 
2014, from http://nces.ed.gov/nhes/pdf/pfi/99parent.pdf 
 
 
 
 
Reardon, S. F. (2011). The Widening Academic Achievement Gap Between the Rich and the 
 
Poor: New Evidence and Possible Explanations. Whither opportunity, 91-116. 
 
 
 
Petrilli, M. J., & Scull, J. (2011). American Achievement in International Perspective. Thomas B. 
 
Fordham Institute. 
 
 
 
Reardon, S.F. (2011). The Widening Academic Achievement Gap Between the Rich and the 
AFTERSCHOOL AND PARENT INVOLVEMENT 41  
 
 
Poor: New Evidence and Possible Explanations. In R. Murnane & G. Duncan (Eds.), 
 
 
Whither Opportunity? Rising Inequality and the Uncertain Life Chances of 
 
 
Low-Income Children. New York: Russell Sage Foundation Press. 
 
 
 
 
Rosenquist, K. L. (2013). Identifying Characteristics in Low SES and Bicultural Parent Groups 
 
 
That Enhance Their Capacity to Enact Successful Change.Online Submission. 
 
 
 
 
Russell, C. A., Mielke, M. B., & Reisner, E. R. (2009). Evidence of Program Quality and Youth 
Outcomes in the DYCD Out-of-School Time Initiative: Report on the Initiative's First 
Three Years. Policy Studies Associates, Inc. 
 
Wilson-Ahlstrom, A., Yohalem, N., DuBios, D., & Ji, P. (2011). From Soft Skills to Hard Data. 
 
 
The Forum for Youth Investment, Sept. Retrieved March 1, 2014, from 
http://www.search-institute.org/sites/default/files/a/DAP-Ready-by-21-Review.pdf 
AFTERSCHOOL AND PARENT INVOLVEMENT 42  
 
 
Appendix I 
 
Dear Parents/Guardians:  Key Zone has been working with a UMD graduate student on improving the family 
involvement/family support component of our program. This survey is designed to help us understand areas where we can 
improve upon. This survey is anonymous. No one, including the researcher, will be able to associate your responses with your 
identity. Your participation is voluntary. 
 
1.  What school does your child attend? Circle One 
 
Congdon Elementary Lester Park Elementary Myers-Wilkins Community School 
 
Homecroft Elementary 
 
Lincoln Park Middle School 
 
Piedmont Elementary 
 
Laura MacArthur Elementary 
 
Lowell Elementary 
 
Stowe Elementary 
 
Lakewood Elementary 
2.  Since the beginning of this school year, have you or your student’s other parent/guardian done any of the following: 
 
a.  Attended a general school meeting, such as an open house, a back-to-school night or a meeting of a parent- 
teacher organization? 
 
Yes 
 
No 
b.  Attended a KEY Zone hosted event? Yes No 
c. Gone to a regularly scheduled parent-teacher conference or other meeting with your student’s teacher or KEY 
Zone staff? 
Yes No 
d. Attended a class event (such as a play or music event/concert or science fair or other) at your student’s school? Yes No 
e. Acted as a volunteer or served on a committee at the school or in the KEY Zone Program? Yes No 
 
 
3.  Has your student’s school or KEY Zone had any of the events from above (conference, concerts, meetings, fairs, 
events, fundraisers)? 
Yes No 
 
 
4. Since the beginning of this school year, how many times have you or your student’s other parents/guardians gone to meetings 
or attended events at your student’s school?  Circle One 
0 to 1 1 or 2 2 or 3 3 or 4 4 or more 
 
5.  Have you or your student’s other parent/guardian communicated with your student’s teacher or  KEY Zone Staff about: 
How your child is doing in school between report cards Yes No I don’t know 
What children of your student’s age are like Yes No I don’t know 
Chances to volunteer at your student’s school Yes No I don’t know 
Opportunities to meet with your student’s teachers Yes No I don’t know 
 
Workshops, materials or advice about how to help your student learn at home 
 
Yes 
 
No 
 
I don’t know 
Understanding your student and your family Yes No I don’t know 
Your student’s social or emotional strengths and/or challenges Yes No I don’t know 
Community resources and services to help you and your family Yes No I don’t know 
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7. Does your child participate in the KEY Zone Program as a part of the 21st Century Cohort? (Note: 21st Century  Yes No 
Cohort students receive a  scholarship to support their participation in KEY Zone.) 
